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Abstract 

 

This study analyzes the success factors of winning awards for individual beneficiaries and as an 

organization within Mully Children’s Family (MCF), a Kenyan NGO for marginalized and 

traumatized children. The Actiotope Model is used to help analyze, and define the success factors. The 

Educational Capital developed and the development of Learning Capital supported by MCF as a 

construct is analyzed through the use of: 1) a QELC questionnaire with beneficiaries, 2) interviews of 

beneficiaries 3) NBLC checklist-based questionnaires for people in the support system and 4) 

interviews of staff and community. The Microsystems developed by the MCF construct, provide tools 

and well-developed Educational Capital as well as a system of coaching and nurturing to be able to 

enhance Learning Capital. The MCF construct is a Microsystem; it has its own compounds, schools, 

playgrounds and clubs, to ensure that the best Micro- and Mesosystem is created to rehabilitate and 

help beneficiaries effectively interact and impact the Exosystems around them, while some win 

awards. The success factors based on the QELC questionnaire for the award winners were determined. 

The three strong correlations for award winners were : 1) Cultural Educational Capital, especially as it 

relates to their choice to surround themselves with other high achievers within the MCF construct; 2) 

Organismic  Learning Capital which suggests that award winners not only understand the significance 

of keeping their bodies healthy but also practice this; 3. Modifiability Belief, the award winners 

understand they have the ability to modify their behavior, learn from their mistakes and success and 

then modify their  present actions.  

The impact of mentors was researched.  Peers were found to play a vital role in success as well. The 

MCF construct intentionalizes staff-beneficiary and peer-peer mentoring.  The success of MCF, which 

supports the modification of each beneficiary through the complex intentionalized Actiotope, is 

effective as can be seen by the rankings of their primary and secondary exam results and the numerous 

awards of individuals and teams; and also provides an environment in which marginalized members of 

Kenyan society have the chance to develop themselves to win awards, become entrepreneurs, and 

become vital members of society. 

Key Words: Impoverished and marginalized award winners, Actiotope Model, Educational 

Capital, Learning Capital, success factors of award winners, Kenyan Award Winners 
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Deutsche Zusammenfassung 

 

Erfolgsfaktoren von begabten und talentierten kenianischen Kindern und jungen Erwachsenen, 

mit marginalisierten und verarmten Hintergrund, von Mully Children’s Family 

 

Diese Studie analysiert die Erfolgsfaktoren von Bewohnern, von Mully Children‘s Family (eine 

kenianische nicht-staatliche Organisation für marginalisierte und verarmte Kinder), so wie auch die 

Erfolgsfaktoren von Mully Children’s Family als Organisation.   

Obwohl es Übereinstimmung gibt, dass Begabung, vor allem intellektuelle Begabung, zum größten 

Teil genetisch bedingt ist (Plomin & Thompson, 1993: Winner, 1996), gibt es starke Beweise dass die 

Entwicklung des Kindes von der Familie in der es aufwächst stark beeinflusst wird, und dass viele 

Fähigkeiten vielleicht doch in keinem genetischen Zusammenhang  dazu stehen (Plomin, 1995). Die 

Rolle der Eltern beinhaltet unter anderem das Talent ihres Kindes zu identifizieren und die 

Entwicklung von seinen Werten und Zielen zu unterstützen (Reichenberg und Landau, 2009). 

Typischerweise, stammen begabte Kinder aus Familiensystemen, in denen die Eltern entdeckte Gaben 

und Talente der Kinder fördern, und  die Kinder dadurch ihre Begabung oder gar Expertise entwickeln 

können (Sternberg, 2001). Es besteht Uneinigkeit wie man Begabung definiert; Ziegler et al. (2012) 

definieren die Begabung als eine Bezeichnung für solche Menschen, die auf einem Weg des Lernens 

sind, der zur Exzellenz führt.  Da die Begriffe Talent und Begabung verschieden definiert werden (vgl 

Subotnik et al, 2011; Rost, 2004; Coyle, 2009; Heller & Perleth, 2007; Heller & Schofield, 2000; 

Gagne, 1985), hat der Autor für diese Studie die Begriffe Talent und Begabung, als Bezeichnung für 

jemanden, der eine oder mehrere außerordentliche Auszeichnung(en) bekommen hat, definiert. 

 Wie, aber ist es möglich, das eine große Zahl von Kindern, die nicht mit ihren Eltern aufwachsen, 

zum Teil verwaist sind, und ursprünglich aus einer Umgebung kommen, in der es weder genug zum 

Essen noch ausreichend Behausung gibt, Auszeichnungen in verschiedenen Disziplinen bekommen 

können? Denn einige Studien haben die verschiedenen Aspekte gefährdeter Kinder untersucht und 

sind zur Prämisse gekommen, dass die Institutionalisierung schädigend für Kinder ist und die Kinder 

lieber in Familien ähnlichen Situationen untergebracht werden sollten. Obwohl es Erfolge in dieser 

Richtung in manche Länder gibt (Greenberg & Partskhaladze, 2014; Johnson, Dovbnya, Morozova, 

Richards & Bogdanova 2014), gibt es große Herausforderungen, wie kulturellen Widerstand, 

mangelnde Ressourcen, mangelnder politischer Wille und einige andere Faktoren (Engle et al.,2011; 

McCall, 2011; McCall et al., 2014). Institutionen für stark gefährdete Kinder wurden schon mehrmals 

untersucht und einige Dokumente mit Vorschlägen und Richtlinien wurden herausgegeben (United 

Nations, 1989, 2010). Verschiedene Organisationen haben Studien unternommen und Literatur 
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durchforscht um globale Richtlinien für gefährdete Kinder zu erstellen (The Way Forward Project, 

2011; US Government, 2012; Williamson & Greenberg, 2010). Auch wenn es schon einige 

erfolgreiche Programme von lokalen Regierungen und internationalen Organisationen für gefährdete 

Kinder gibt, können sie den aktuell wachsenden Zahlen von gefährdeten Kindern nicht stand halten 

(Groza & Bunkers, 2014). Kenia ist ein Land, mit wachsenden Zahlen von Kindern mit Gefährdung. 

In einem Treffen zum Thema Kinder mit Gefährdung, in Kenia, wurde ein Kind mit Gefährdung als 

jemand der in einem Haushalt mit einem chronisch-kranken Elternteil lebt und mangelnden Zugriff 

auf Essen, Behausung, Bildung, psychologische und emotionaler Unterstützung und Liebe hat, 

definiert (Skinner et al., 2006). Diese Umstände führen oft dazu, dass Kinder in solchen Situationen 

auf der Straße enden; nichts leistet so viel zum Verlust von menschlichem Entwicklungspotential bei, 

wie eine Kindheit und Jugend außerhalb des Rahmens einer Familie und Schule  und in der 

feindlichen Umgebung der Straße (Lusk, 1989).  

Diese Studie erforscht Mully Children’s Family, hierin bezeichnet als MCF Konstrukt, die sowohl als 

Organisation viele Auszeichnungen für ihre Schulen und Teams, als auch viele einzelne, individuelle 

Auszeichnungen bekommen hat.  

 

Die Ziele der Forschung sind: 

1. das MCF Konstrukt im Bezug auf Begabtenentwicklung zu verstehen und zu analysieren. Das 

Actiotope Model (Ziegler et al.,2013) wird als Model verwendet, um die Analyse durch zu führen, vor 

allem im Bezug auf Bildungs- und Lernkapital,  

2. die Erfolgsfaktoren des Einzelnen, vom MCF Konstrukt, der Auszeichnung(en) bekommen hat, und 

auch die Faktoren die den Einzelnen, im Rahmen von dem MCF Konstrukt, zu der(n) 

Auszeichnung(en) geführt haben zu untersuchen, 

3. die Auswirkung von wichtigen Menschen im Leben der begabten Teilnehmer der Studie auf ihr 

Leben zu verstehen. 

 

Die angewandte Forschungsmethodik, ist die Mixed Methoden Forschung. Dieser Ansatz hilft die 

Forschungsfragen dieser Studie besser zu beantworten (Johnson & Onwuegbuzi, 2004), bzw. gibt 

einen Überblick von dem Konstrukt MCF. Dieser Ansatz versucht die Stärken von qualitativer und 

quantitativer Forschung zusammen anzuwenden, um ein besseres Ergebnis zu erreichen (Hoshmand, 

2003). 
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Die Forschung wurde in 6 Bereiche aufgeteilt: 1) die geschriebene Richtlinien und Verfahren von 

Mully Children’s Family; 2) eine Befragung nach QELC (Vladut et al., 2013) der Kinder und 

Jugendlichen von Mully Children’s Family; 3) Interviews mit den Jugendlichen die Auszeichnungen 

bekommen haben. Die Interview Fragen sind auf dem Aktiotop Model (Ziegler et al., 2013) basiert; 4) 

Checkliste, nach der Nürnberger Bildungs- und Lernkapital-Checkliste (NBLC) (Harder, Trottler & 

Ziegler, 2013), der wichtigen Menschen im Hintergrund der Ausgezeichneten Teilnehmer der Studie 

(da sie keine Eltern haben); 5) Interviews mit den Angestellten vom MCF Konstrukt, um sie über die 

ausgezeichneten Teilnehmer der Studie und das MCF Konstrukt zu befragen. Die Interview Fragen 

sind auf dem Aktiotop Model (Ziegler et al., 2013) basiert; und 6) Interviews mit Menschen aus der 

direkten Nachbarschaft, um die Auswirkung, welche das MCF Konstrukt auf die Nachbarschaft hat zu 

verstehen.  

Die Studie zeigt, dass das MCF Konstrukt ein komplexes bewusst durchdachtes Umfeld, so wie auch 

eine Ersatz-Familie-Atmosphäre schaffen konnte, in dem Lern- und Bildungskapital im MCF 

Konstrukt effektiv angewendet wird und sich dadurch (ehemals gefährdete) Kinder nicht nur 

entwickeln können, sondern auch Auszeichnungen gewinnen können. 

Der Erfolg des MCF Konstrukts und der vielen Einzelnen von MCF können mit Hilfe des Aktiotop 

Models erklärt werden. Die Interviews und die verlässliche Korrelationen der QELC Befragungen 

verifizieren, dass bewusste Entwicklung durch verschiedene Phasen dann stattfindet, wenn man 

bewusst agiert. 

Die Teilnehmer, mit Auszeichnungen, haben der Studie nach, das vorhandene Materialangebot, so wie 

auch das Sozialen- und Informationsumfeld von MCF effektiv genutzt und dadurch ihr Wissen und 

ihre Fähigkeiten erweitert. Sie haben auch die Traumata ihrer Herkunftssituation gut überwunden. 

Dies bestätigt die Modifiablitäts- und Stabilitätstheorie von Ziegler et al., (2010). 

Wenn man versteht, wie MCF endogene und exogene Ressourcen verwendet, um Exzellenz bei 

ehemals gefährdeten Kindern zu entwickeln, könnten die Methoden so wie das MCF Konstrukt in 

anderen Rahmen angewandt werden, nicht nur bei Kindern mit Gefährdung, sondern auch um Kinder 

und Jugendlichen, mit potentiellen Begabungen aus anderen schwierigen Milieus zu unterstützen. 

 

                                                                                                                               

                 

 

 



4 
 

1.0 Introduction 

 

Although it is agreed that, giftedness, especially intellectual ability is largely genetically determined 

(Plomin and Thompson, 1993: Winner, 1996), significant evidence reveals that children’s 

development is considerably influenced by the families in which they grow up and it is suggested that 

many abilities may not share a strong genetic contribution (Plomin, 1995).  The role of parents 

involves identifying their child’s talent, supporting the development of values and goals (Reichenberg 

and Landau, 2009).  Typically children and youth who achieve excellence or giftedness, as defined as 

developing expertise, (Sternberg, 2001) come from family systems that support those gifts and talents 

that the parents discover in these children.  Within the topic of giftedness there are further issues of 

how to define the term giftedness. It has been described with various terms such as “a manifestation of 

performance”, a “potential”, an “achievement” and a “label” (Subotnik et al.,2011 p.7). Ziegler et al. 

(2012) suggest that giftedness should be understood as a label given to individuals who are on a 

learning pathway that leads to excellence. For the purposes of this study, excellence will be defined as 

having achieved some kind of awards of distinction. 

How is it, however, that a large number of children who not only do not grow up with their parents, 

are orphaned and originally came from backgrounds in which basic needs such as food and shelter 

could not be met are able to achieve awards in various disciplines? The participants of the study all 

come from a home with over 2500 children. Institutions of vulnerable children have been the study of 

many international child welfare organizations, who have issued documents providing 

recommendations and guidelines regarding the care of such children (United Nations, 1989, 2010). 

Organizations have attempted to review the literature on marginalized and vulnerable children and 

develop global policies for their care (The Way Forward Project, 2011; US Government, 2012; 

Williamson & Greenberg, 2010). Although the reports are varied and cover a number of countries and 

aspects of vulnerability, a major premise of each report is that institutionalization is harmful to 

children and should be avoided in favor of family care alternatives. Although there has been success in 

creating some such options in some countries (Greenberg & Partskhaladze, 2014; Johnson, Dovbnya, 

Morozova, Richards & Bogdanova 2014), there are large challenges in others, including cultural 

resistance, lack of resources, lack of political will and other factors (Engle et al.,2011; McCall, 2011; 

McCall et al., 2014). Even when the local governments and international organizations develop 

successful programs, they may not be sufficient to compensate for the increasing numbers of 

vulnerable and marginalized children (Groza & Bunkers, 2014). Kenya is one such country with 

increasing numbers of vulnerable children.  A consultative meeting in Kenya defined a vulnerable 

child as someone who lives in a household with a chronically ill parent or caregiver and in terms of 

lack of access to resources such as food, shelter, education, psychological and emotional support and 

love (Skinner et al., 2006).  
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 The participants in this study are (or were at the time of their entrance into the home) marginalized, (a 

term broadly used to describe groups of people who are relegated to a lower or outer edge of society 

(Collins, 2016)) and came as highly vulnerable children into the care of Mully Children’s Family. 

Highly vulnerable children are children and youth whose safety, wellbeing, growth and development 

are at significant risk due to inadequate care, protection or access to essential services (USAID, 2009). 

All the participants have become members of the Mully Children’s Family, an organization that has 

become a home for them. The participants have not only been able to achieve rehabilitation in the 

Kenyan society, but also achieve awards across many disciplines, such as academic scholarships, 

athletic awards as well as fine arts awards. The success factors of both the Mully Children’s Family 

(the “home” that houses / housed these children / former children) and the factors of the individuals 

will be explored in this study. This is a mixed study including quantitative questionnaires given to 

both beneficiaries and staff of MCF as well as qualitative interviews with Award Winners and staff of 

MCF. 

The support of gifted and talented children has been researched and studied for generations. The vast 

majority of these studies have focused on the societies of the researchers doing the studies i.e. a 

European, North American and more recently Asian Foci. Most often those who achieve success come 

from environments in which there are families and systems in place in which these talents and gifts 

can develop and are fostered (Bloom, 1982; Winner, 1996). 

In Tirri’s study on factors which contribute to Academic Talent in Finland, based on Olympiad 

participants, it was found that the majority came from the highest socioeconomic status (SES) 

categories. When the participants were asked to identify who was most influential in their 

development, the parents, the teachers and they themselves played vital roles (Tirri, 2000 ).  As 

McBee explores in his study based in Georgia, USA, even when socioeconomic status is controlled, 

race has a great impact on the probability of gifted identification. In that context McBee’s study 

further reveals that certain minorities within the USA, especially Black or Hispanic, exert a large 

negative effect on the probability of direct identification; it also exerts large indirect effects through 

increasing the probability that the student will also be economically disadvantaged and therefore 

receive the penalties associated with socioeconomic deprivation as well (McBee, 2006). This supports 

the results Elhoweris discusses in the study on Teacher Judgment in Identifying Gifted/Talented 

Students; the results suggest that teachers generally refer students from upper socioeconomic status in 

gifted and talented programs than those from lower socioeconomic status (Elhoweris, 2008). However, 

the beneficiaries of MCF come from marginalized and impoverished, often traumatized backgrounds 

from all ethnic groups within Kenya and many are able to achieve high grades, win awards in various 

disciplines, although they do not come from advantageous socioeconomic backgrounds, but from 

marginalized impoverished ones. Although Kenya has various educational programs for the poor and 

disadvantaged, for the most marginalized they have almost none, one of those groups not covered by 
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most of these plans are street children (Ouma, 2004). According to Lusk (1989), nothing contributes 

more to a loss of human development potential than a childhood and youth spent outside the 

framework of a family and school in the most often hostile environment of the street.  The children 

and youth in this study originally come from environments described by Ouma and Lusk. The factors 

of the success of MCF as an organization and the individuals within it are to be analyzed and explored. 

1.1. Purpose 

This study is an exploration of both the Mully Children’s Family, referred to as the MCF Construct, 

which has seen a high number of award winners individually and as teams in the areas of Academics, 

Fine Arts, and Sports while in the MCF construct; the MCF schools have also achieved tops standings 

on final exams both at primary and secondary levels. For the purpose of this study the terms gifted and 

talented as well as excellence will be defined as having won some kind of award of achievement, 

across all academic disciplines, athletic competitions, and in the areas of arts and performances. 

Unlike most award winners, these young people come from marginalized and highly vulnerable 

backgrounds, and have grown up in large homes with hundreds of children in each 

(mulychildrensfamily, 2013). 

Hypothesis 1. The MCF Construct has been able to create the complex environment as well as a 

substitute family atmosphere, in which children can not only develop but also achieve excellence. The 

MCF Construct has been able to develop opportunities for individuals within the construct to develop 

themselves, using both Learning Capital and Educational Capital, (the term capital, as opposed to 

resources, was chosen by Ziegler & Baker because the they can both take on negative values, is the 

product of some activity and can grow). These capitals can be divided into those that are exogenous 

resources (school, teachers, classmates, educational system, sports facilities etc,) and provide people 

and systems so that the endogenous resources (subject exclusively to the subsystem of ‘person’) 

(Ziegler & Baker, 2013) .  

Hypthesis 2. The MCF Construct’s success in helping to make it possible for many of those in its care 

to achieve awards can be explained using the Actiotope Model. The actiotope approach is actions and 

the possibilities for acting possessed by individuals. These must be recognized as a result of three 

adaptations: 

• A biological assimilation that was mainly carried by the human species and is 

conceptually locatable in biotopes; 

• A social assimilation that is mainly carried by social associations, which we can 

conceptually locate in sociotopes; and 

• An individual assimilation that is carried by individuals, which we can conceptually 

locate in actiotopes (Ziegler & Baker, 2013). 
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 which verifies that intentional development through various phases, levels when acted on 

intentionally helps to explain the success of award winners within the MCF construct. 

Hypothesis 3. The award winners within the MCF construct have effectively interacted with the 

material, social and informational environment provided by the Mully Children’s Family 

Organization, which will positively correlate with winning awards.  

1.2. Goals 

The goals of this study are the following: 

1.2.1 To understand and analyze the MCF CONSTRUCT as it relates to develop 

excellence. 

The MCF organization, hereafter referred to the “MCF Construct”, is a complex 

independent indigenous government recognized organization with not only a high 

success rate of rehabilitation of marginalized children and youth, but also many award 

winners. The following will be looked at: 

a) The organization and policies of the MCF construct 

b) The MCF construct as it relates to Actiotope Model, especially as it relates to 1. 

Educational Capital and 2. Learning Capital within the microsystems, 

mesossystems and the exosystem in which the MCF Construct has helped to create 

and/or impact. 

1.2.2. To define and understand individual success factors within award winners from MCF. 

Within the population of the MCF construct the factors that led to those that won 

awards are to be found and analyzed.  

1.2.3. To understand the impact of important individuals /people in shadows on the award 

winners. 

1.3. Significance 

 

 When it is understood how the MCF construct effectively not only rehabilitates, but also assists 

former highly vulnerable children to achieve awards this knowledge can not only be beneficial for 

other Kenyan institutions caring for highly vulnerable children, but also for the estimated 2,000,000 

children that live in institutions globally (UNICEF, 2009). Also understanding those factors which 

bring success to the MCF construct, in turn rescue lost talent. Sikora and Saha define lost talent as 

occurring when students in the top 50% of academic achievement lower their educational or 

occupational expectations or fail to achieve their educational plans (Sikora & Saha, 2011). Although 

this definition only covers those who had an initial chance to develop academically, the question bares 
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to be asked, how much talent, achievement and excellence could be discovered among not only the 

those 2,000,000 children institutionalized globally, but also among the 428,127,385 children (0-14 

years old) who live in extreme poverty (less than $1,25 per day) or the 50,477,548 children who live in 

ultra poverty (less than $0.50 per day) globally (USAID, 2009)? Effective measures for large 

indigenous organizations, such as developed and implemented by the Mully Children’s Family, if 

duplicable may have immense impact on the uncovering and developing of talent, individuals 

achieving success and receiving awards among those considered most vulnerable.  

If one can understand how endogenous (internal) and exogenous (external) resources are used and 

managed within the organization of Mully Children’s Family to produce excellence the construct of 

MCF could be studied closer be applied in other contexts, where applicable, even beyond the context 

of children with marginalized and traumatized backgrounds, to help potential award winners win more 

awards, and just as importantly to assist more learners to preceded through various levels of learning 

more effectively.    

 

1.4. Research Questions 

To understand the success factors of award winners of Kenyan children and young adults from 

marginalized and impoverished backgrounds from Mully Children’s Family the study attempts to 

answer the following questions: 

 1.4.1. What defines the MCF construct? 

1.4.2. What role does the MCF Construct play in the development of excellence in Kenyan 

children with marginalized backgrounds, who have become beneficiaries of Mully 

Children’s Family, as it relates to winning awards? 

1.4.3. Can the Actiotope Model (Ziegler & Baker 2013) be applied effectively within the 

MCF Construct as it relates to 1. Education Capital and 2. Learning Capital and the 

interaction of the individual to explain the development of excellence of individuals in 

the MCF construct? 

1.4.4. What are the individual success factors of the award winners from the MCF 

construct? 

1.4.5. What influence and impact did important individuals / people in the shadows 

(teachers, mentors, coaches, trainers, significant other role models etc.) have on the 

development of the award winners from MCF? 
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1.5. Overview of the Study 

 

The study is organized in seven chapters. The first chapter includes the purpose, goals and hypothesis, 

the significance of the study and the research questions. 

In Chapter 2 literature and research that explores theories and studies of giftedness as well as impacts 

of the environments of marginalized and impoverished children, which are similar to the original 

environment of the subjects, will be explored. Studies on long term effects on children from 

impoverishment and traumatized backgrounds will also be looked at. Studies of findings of potential 

of excellence in marginalized youth will also be explored. Success and rehabilitation of former 

marginalized children will be explored. The influence and importance of various performance and 

system theories will be explored. The Actiotope Model (Ziegler, Vialle, Wimmer, 2013; Ziegler & 

Baker, 2013) which includes Educational and Learning Capitals will be reviewed. What Educational 

and Learning Capitals can be found among the marginalized in Kenya will also be explored in existing 

literature. 

Chapter three presents the mixed-methodology, which was used in the study.  The following research 

methods were used in each of the 6 parts: Part 1. MCF Construct – Qualitative methods; Part 2: 

Questionnaire Beneficiaries – quantitative methods; Part 3: Interviews Beneficiaries – Qualitative 

methods; Part 4: Interviews Staff – qualitative methods; Part 5: Questionnaire People in the shadows – 

quantitative methods and Part 6: Interviews Community members – qualitative methods. 

The setting and participants are also defined as well as the instrumentation. 

Chapter 4 briefly explains the ethics involved in the research. 

The internal and external validity of the findings are discussed in Chapter 5. 

 Chapter 6 discusses the findings of each of the 6 parts of the study, especially in relation to the 

Actiotope Model, educational and learning capitals, and the interplay of the success factors of the 

MCF construct and the individuals who have achieved awards. In Chapter 7 the conclusions regarding 

the MCF Construct as well as the success factors of the individuals who have received awards are 

discussed. Chapter 8 discusses some final thoughts and suggested areas of further study. 
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2.0 Literature Review 

 

2.1. Untapped Potential in Marginalized Children and Youth 

 Already in 2003, Don Ambrose did research which showed both the need for ethical awareness and 

the impact of various barriers that impede long range talent development. The study shows various 

factors that hinder the development of talents among the deprived (Ambrose, 2003). Although there 

are numerous programs being developed in parts of the world in which disadvantaged with talent and 

potential are supported with various excellent programs which help disadvantaged tap into their 

potential and develop it, these are focused on non-institutionalized children (McCluskey et al., 2012). 

In Kenya, the issue of street children has been growing at a steady rate. In 1975 there were 115 street 

children recorded in Kenya, in 1990 the number increase to 17,000 and to over 150,000 by 1997. 

There are large numbers recorded in Mombasa, Kisumu, Malindi, Kilifi, Kitali and Nakuru; the most 

can be found in Nairobi (Shorter and Onyancha, 1999). Street children in Kenya are not only 

disadvantaged but also marginalized, or disfavored (Lusk, 1989). They have poor chances of a decent 

future, condemned to live by deceit, stealing, prostitution or violence (Lusk, 1989; Young, 1995; 

Bennani, 1996). As stated by the Kenyan Ministry of Education, there are many multiple 

characteristics that restrain the opportunities available to such children, some are homeless, many who 

do attend school are forced to leave and relapse into illiteracy. While some may overcome one or two 

such disadvantages, the convergence of such effects can create a nearly absolute barrier to personal 

success in education or economic life (Ministry of Education and Human Resource Development, 

1999). The MCF organization has children and former beneficiaries from each of the centers 

mentioned above. 

 Children and youth, regardless of being institutionalized or not, have untapped potential inherent in 

being children.  Street children, who represent a large proportion of marginalized children, have their 

own potential and personal gifts, which if developed add to both the value and stock of human capital 

(Munyakho, 1992). Not investing in street children and other marginalized groups in Kenyan society, 

not only constitute a major loss of human capital, but will also very likely become a major social 

destabilization factor and a definite cause of political instability (ANPPCAN, 1995). When children 

and youth are impoverished, marginalized, and institutionalized (put in group homes, orphanages etc.), 

this often equates to not having had a significant emotional attachment to a primary caregiver, which 

forms the basis of self work and empathy for others (Bowlby, 1969;   Egeland, Bosquet and Chung, 

2002; Grossman and Waters, 2006). The absence of this experience puts the child at a great 

disadvantage, with a higher probability of low self esteem, antisocial behavior, delinquency etc. 

(Andersson, 2005; Browne and Herbert, 1997: Fisher et al., 1997). Hence, research over the last 

decade has confirmed earlier findings that institutional care in early life predisposes children to 

intellectual, behavioral and social problems later in life (Browne et al, 2006; Browne, 2009). It would 
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therefore seem that achieving excellence is a milestone often unattainable for children from these 

backgrounds in institutions. 

 Mully Children’s Family, (MCF) a non-governmental indigenous organization in Kenya, has been 

able to provide an opportunity for many to not only succeed but to achieve excellence. Although 

Mully Children’s Family would not be defined as a “Family” according to most definitions, (a group 

of people related to each other), even for East African cultures, where the family can sometimes be 

extended to the whole sub-tribe, or even the whole tribe in some settings as Smith (2009) notes in his 

study on extended families in East Africa, the founder has decided to include all who enter the home 

representing over 47 tribes as part of the Mully Family; they have been called the largest family in the 

world, (Boge, 2005) and it is this “family” that has developed a system and atmosphere that helps 

many disadvantaged abandoned and orphaned children and youth achieve excellence. The target 

groups that enter the Mully Children’s Family are children from the following groups: street children, 

orphaned children, abandoned children, abused children (physical or sexual), children from juvenile 

remand homes and government rehabilitation centers, child laborers, children with physical 

disabilities, destitute children , child mothers ex-commercial sex workers, HIV/AIDS infected and 

affected children. 

The daunting tasks, to not only rehabilitate these children, but to help those committed, to achieve 

their best, which includes a strong educational background and hard work. Some of those achieve 

excellence and receive awards which is inspired and led by a vision cast by the founder himself, as he 

mentions in an article posted on the MCF website (June 2015). 

It is a widely acknowledged that education is the key to success in life. It is through education 

that people get to pursue their career of choice so that they impact the lives of others; as well 

as earning income. 

At the Mully Children’s Family (MCF), we are focused on rehabilitating street children and 

other vulnerable groups in the society…. We also teach our children important virtues such as 

love, honesty, humility, righteousness, perseverance, hard work, among other things. Most 

importantly, we endeavor to show them love.  

… we endeavor to make them feel part of a loving family where people care for each other. 

This is aimed at making them to lead lives that conform to the accepted norms in the society. 

Besides all these forms of rehabilitation, we give formal education the greatest priority. 

…After high school, those who pass to join higher institutions of learning are sponsored to 

proceed on. For the last 26 years, we have been able to produce medical doctors, teachers, 

media professionals, accountants, managers, ministers of the gospel, etc. 



12 
 

Those who do not get the required grades for Diploma and Degree training are taken to 

vocational school where we equip them with skills such as tailoring, cookery, hair-dressing, 

carpentry, masonry, among other things. This enables them to still use their skills to earn a 

living. The MCF children, through our guidance, have accepted to take life as it comes and are 

only focused on creating a better future for themselves…. We tell them that when you focus 

on the past, you fail to notice the good things that the future is holding out for you. 

 

It is with this vision and commitment that MCF has been able to rehabilitate thousands of children, but 

also for many to achieve excellence, and many to become entrepreneurs and valued leaders in society. 

The specific factors that lead these beneficiaries of MCF to develop into “excellence achievers” will 

be explored in this study. 

For the purpose of the study excellence is defined as someone receiving a regional, national or 

international award (especially, but not only outside of the organization of MCF). The awards are 

based on performance, exam results or competition results both academic and non-academic. 

The role of the individual and their decision making process, their motivation, their perceived potential 

and role of the environment they developed in will be explored and defined. 

 

2.2. Role of the Environment 

Another focus of study is the environment in which these beneficiaries have grown up in since being 

rescued from their former traumatic surroundings and which impact the “new” (Mully Children’s 

Family) environment (physical and emotional) has played in their development. 

Studies on the environment in which street children and abandoned children grow up have been 

performed in Kenya and have found that although this cannot be considered a homogeneous group, the 

reasons children leave home are: family conflict, being unloved, alcoholism, drug abuse, physical or 

sexual abuse from a relative, the need to earn money, and the desire for independence. These factors 

singly or in combination push otherwise intelligent and functioning children into the streets. Once on 

the streets that environment improved either marginally or even worsens (Ayuku, et al 2003). 

In contrast to the environment described above, MCF seems to have recognized that those entering the 

MCF organization not only need basic needs covered, but need a whole new social network. In the 

study by Ayuku et al. on the complex networks of street children in Kenya the important role of this 

network is explained (2003). It seems that not only does MCF attempt to supply an environment for all 

the beneficiaries to improve their situation, but have also understand the vital role of social networks, 
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especially within the Kenyan context. Replacing a network that takes the positive role of a functioning 

healthy family would seem nearly impossible.  

Parental support is of utmost importance in developing gifted children, (Colangelo & Dettmann, 1983) 

and was also found to be a determining factor in the success of musicians (Davidsoon, Sloboda and 

Howe’s, 1995). This would seem to suggest that the best chances to achieve success and especially 

awards would be to be part of a functioning family and if this does not exist to be adopted into a 

functioning family. 

Although there are studies (based on the Romanian experience) that show that when institutionalized 

children are adopted into new families, they perform much better at school, and have substantially 

better IQ scores than their siblings who stayed in institutions. However, when compared to their 

current non-adopted peers, adopted children showed similar IQ scores but their school performance 

and language abilities lagged somewhat behind (van Ijzendoorn, M., Juffer, F., 2005).  

The above seems to suggest that the family itself alone is not the determining factor. At MCF the 

children are not adopted into a small family (but one of 2500 children), are out of their marginalized 

systems and networks, are joined with others from similar marginalized backgrounds and many are 

still able to achieve success and win awards. This begs the question what kind of system has been 

developed to help MCF create an environment in which awards are very achievable not only for 

individuals and teams but for average school grades regionally and nationally? 

 

 2.3. Performance and System Theories 

To help understand systems and analyze the MCF system, or construct, various performance and 

system theories will be explored. However, the focus will be on the Actiotope Model (Ziegler & Baker 

2013). 

The ability to perform has always played an important role in society to be successful. This is not only 

important for an individual to survive but also in each level of society. According to Bronfenbrenner 

(1979) an individual can create his financial independence on a micro level, when this is practiced in  

a meritocratic society, however there are many more factors involved than only performing, e.g. 

marketing of one’s own ability (Hartmann 2010) or dealing with the disadvantages of being in a 

minority  (Borland 2005; Gagne 2011a). If however an individual can make one’s ability 

advantageous for himself then the exosystem and the mesosystem of the individual will profit, and if 

the society or country in which the individual is in combines efforts to effectively compete in the 

international arena benefits for the society and country as a whole will be observable. 
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One of the main goals of MCF is to change Kenya (and Africa) one child at a time. This can only be 

achieved when each child is given the best opportunities and possibilities to develop; this is then 

partnered with a belief that he/she in fact can change the society he is in (Pajares & Schunk, 2001). 

However sometimes there are societies in which stability is not a constant; in Kenya, like any country, 

there are a number of people growing up in unstable situations. According to the the 2009 UNICEF 

statistics, about 46% of Kenyans live under the poverty line, which equates to about 17.6 million 

people, of which more the 60%, are children. The poverty line according to the CIA in Kenya is $1.25 

US per day. Beyond this approximately 2.6 million children are either orphaned or abandoned, of 

those 1 million are orphaned due to AIDS. Often children are being raised by their grandmothers or 

left to fend for themselves.  

Both the largest slum and the largest refugee camp of the world are found in Kenya.  There is a rapid 

urbanization developing in Kenya, and as Mutisya states in his report, on understanding the dynamics 

of slums in Nairobi, “More than 34% of Kenya’s total population lives in urban areas and of this, more 

than 71% is confined in informal settlements” (i.e.slums) (Mutisya, 2011). There are about 2.5 million 

Kenyans living in slums in Nairobi alone, of which the Kibera Slum houses about 1 million. 

According to UNICEF from 1990-2012 there has been an increase of those living under the poverty 

line of 0.4%, meaning that as wealth increases in Kenya, poverty is increasing at an almost same rate.  

According to the UNCHR there are over 600000 refugees in Kenya (2014). This means that Kenya is 

dealing with issues that can be defined as shock issues. To exacerbate the situation is that Kenya is in a 

state to be defined as Economic Shock in regular intervals, and possibly on a semi constant state. 

Economic Shock is when unexpected, unpredictable events happen, which result in drastic economic 

changes. Changes can be either positive or negative, and are often caused by natural disasters 

(Eichengreen & O’rourke, 2009). 

Dr Seringe Kandji,  an agro-ecologist at the World Agroforestry Centre,  (Kenya) recalls three major 

food crisis since 1997 because of drought. There were four severe droughts:  January 1997: a severe 

drought threatened the livelihoods of 2 million people; December 2000: 4 million people were in need 

of food aid after Kenya was hit by its worst drought in 37 years; 2004: the long rains (March–June) 

failed and the subsequent crop failure left more than 2.3 million people in need of assistance; 

December 2005: the drought affected 2.5 million in northern Kenya. Dr Kanji goes on to say that 

poverty and food insecurity has escalated as a result of recurrent droughts. This has increased a 

number of social problems, (dismantling of family ties, child abandonment and school - drop-out 

especially for girls), which have far reaching implications for the country’s development (Kandji, 

2006). 

These crises do not include various political crises within Kenya and neighboring countries which 

have brought many refugees across Kenyan borders, both legally and illegally.  According to the 


